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A pitch-pine torch burns in the hand of each
one who aspires to the guidance of children for these
times and future days. Every upthrust of the flame is
a flicker; every nicker, a smoke-clouded light. But
it is a torch and its burning waits to push back the
shadows and penetrate the darkness for any adventurer
who, with his charges, presses forward step by step

(2:40).
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CHAPTER I
INTRODUCTION
Since creativeness is basic to all productive
human activity, its development should be .tu..ndamental in
education.

The uninhibited individuality characteristic

of children should be encouraged by early guidance and
education.

In a changing society such as ours, we need

creative individuals with deepened understandings.

We

need individuals whose imaginative potentialities have
been challenged and channeled to enable them to meet life's
situations with freedom, flexibility, and adaptiveness.
Since it is generally accepted that progress, success,
and happiness in life depend greatly upon the ability to
adjust to new situations, the importance of individual
creative expression becomes evident.

Children who

develop their creativity become freer individuals.
Each in his own way, every child has the ability
and means to create.

All have a creativeness that

originates from within--a desire for expression.

Often

this quality is hidden because of emotional problems.
Children need guidance in discovering their dormant
potentials so such may be developed.

With their con-

fidence and acute sensitivity, children will give form
to creative expression.
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Creative writing is one of the most natural means
of self-expression.

It allows children to put feelings,

ideas, and thoughts into words.

Many teachers, however,

overlook the value of this art as a way of understanding
children.

Guiding creativeness within children, helping

them to release their inner power, and giving them aid in
outward expression is an enlightenment for the teacher.
Here is a chance to know the child intimately, to share
his thoughts, and to give encouragement.

In this way

creative writing is judged not by its final product but
by the processes, and sometimes changes, going on within
the creator.

"Each child is mirrored in his writing to

a greater or lesser degree, and if we are alert and sensitive, we can find clues to follow in nurturing a child's
growth and development"(2:34).

I.
Statement

2!

THE PROBLEM

the problem.

The purpose of this

study was to show the value of creative writing as an
aid in the emotional development of the intermediate
grade child.

Creative writing (1) helps to release

tensions and (2) tends to give the classroom teacher a
deeper understanding of the child.
Importance .2t

~

stµdz.

il though many teachers

recognize such values of creative writing as stimulation
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of the imagination and keen observation, promotion of
thinking and adequate expression, relief from reason, and
enrichment of the writer's life, few recognize the countless opportunities for sincere expression within the
everyday social life of the classroom.

With this non-

recognition, they lose a valuable insight to the true
appreciation of the child as he unfolds his thoughts and
feelings.

Much attention in the past has been placed upon

the attainment of skills in writing creatively.

Until

quite recently, little attention has been given to another,
more important phase of creative writing--understanding
the child through his writing.
To help children, we must know children • • • •
[creative writing] is another way of getting to know
children. Creativeness cannot be taught; it can only
be released and guided. This, in essence, is the job
of the teacher--to release inner power into productive outer channels. The world does not need more
talented children; it needs to release and develop
the talents latent in all children (1:1).
This paper will attempt to show the value of creative writing in revealing the child's hidden problems.

II.
Creativeness.

DEFINITIONS OF TERMS USED
To some extent authorities disagree

as to what constitutes creativeness.

Modern educators

take the view that creativeness
is an integral part of the make-up of each and every
individual and of the learning process itself. All
children are creative, differing from each other in
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the various areas of learning in degree but not in
kind. Creative abilit1 is not an absolute ability
which one either does or does not possess; rather, it
1s the very essence of learning. When a child expresses
himself in a manner that is for him new and original
or which is an improvement on past performances, he
has been creative in his actions (11:221).
Psychologists generally agree with the foregoing
statement about creativeness, for, as Macomber states:
Ps7chologists now know that creativeness is something possessed by all, by some to a very small degree,
by others to a ver1 great degree. Creativeness is
the process of improving upon one's self-expression.
It is expression which for the individual is original,
regardless of how often others have so expressed
themselves. Under this concept all children are
endowed with creative ability to some degree, and this
potential is capable of development through learning
experiences favorable to creative expression (12:33).
Creative writing.

Applegate has specifically

defined the term creative writing from the educators'
point of view.
Writing starts from ideas--and children are full
of ideas. Creative ideas are those we believe in so
strongly that they pound on the inner door to be
released • • • • Writing without feeling is anemic
and bloodless, and the writer has no pride in it.
Creative writing, then, is writing that pushes
itself out of a bed of ideas. It ma1 not be particularly original. Only a few ideas are startingly
original (1:1-2).
Lawrence H. Conrad defines it as follows:
Writing is not to be called creative because it
indulges in flights of fancy, nor because it seeks to
attain a "poetic" or 11 literary" flavor.of language.
In what we here distinguish as creative writing, the
source of the material is within the student's real
or imaginative experience, and the writing is "free"
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in the sense that the student has chosen his own
material and is seeking his own most adequate form of
expression. Creative writing 1s not made simply out
of words, and no amount of training in language
manipulation will ever quite produce it. It is made
out of the movement, the ebb and flow, of everything
that is significant and arresting in the mind and the
life of the person who produces it (10:573).
The definition of creative writing for this study
will be centered around the release of "feeling" that will
give strength to a child's expression.

III.

REVIEW 01 RELATED LITERATURE

The field of creative writing is relatively extensive in assumptions, but basic research on the subject is
limited.
Mearns.

One of the early writers in the field was Hughes
In the late 1920 1 s he established the importance

of developing the original and individualistic powers of
the students.

His best writings include Creative Youth

(14) and Creative Power (13).
The importance of creative writing within the
classroom was emphasized during the 1930 1 s and 1940's by
many writers such as H. T. Conrad, Paul Witty, Mauree
Applegate, Natalie Cole, and Dorothy Baruch.

Witty, Cole,

and Baruch especially.stressed the therapeutic value of
creative writing.

Baruch decided that if a child is

emotionally tense his schoolwork is affected as well as
his personality and his life (4:217).

To remove these

tensions a teacher needs to organize her classroom so
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periods of time might be devoted to bringing out various
feelings as the children write.
Many of these children have so many potentialities
and are not developing them simply because they've
been taught to hold in so tight! They've learned to
handle their minds but not their emotions! (4:218~19).
More recent contributions to creative writing (in
the 1950's) indicate not only the desirability but a
definite need for including creative writing in the school
curriculum.

Two outstanding sources are the Association

for Childhood Education International booklet,~ Children
Write (2) and Zelma Baker's

!B£!

~

lli

Language~'~ Child,

Teacher (3).

IV.

METHODS AND PROCEDURES USED

The writer has attempted to review related literature
that shows the value of creative writing as an aid in the
emotional development of the intermediate grade child.

A

review of materials written by children at the intermediate
grade level will be presented in Chapter II.

CHAPTER II
THE VALUE OF CREATIVE WRITING TO CHILDREN
I.

RELEASING TENSIONS

Most educators agree that education merely academic
does not educate for a life of enjoyment and contribution.
Margaret ourti says:
If we wish a child to develop a personality which
will enable him harmoniously to satisfy his own
motives as an individual in society, then it follows
that ve will encourage any spontaneous manifestations
of individual talent or inclination or ways of doing
things which do not conflict with the satisfaction of
his major needs. In other words, we shall try to
develop the traits of originality and independence in
thought as in overt action (8:440).
An

individual's needs do not change greatly through-

out his life although they do change with age, maturity,
and learning.

Teachers must understand basic needs.

Cole

and Bruce define a need as "a tensional state of the
organism brought about by an external threat or internal
excess or deficit beyond the range required to maintain
it in a state of equilibriwn" (6:547).

A desire to write

can begin with a felt need in the form of a vague restlessness, a mood, an emotion, or a feeling.

The ability

to say in words what is held inside acts as a release of
tension.

It can be an exceptionally rewarding process,

for it brings into the open something that has been
suppressed.

8

The process is not only rewarding but also therapeutic.

Witty states, "psychologists asserted that creative

expression was almost an imperative for mental health in
a mechanized society" (17:89).

The same attitude was taken

by Natalie Cole as she worked with thirty~five behavior
problem children in creative writing.

However, she upheld

the therapeutic value of writing for all children, regardless of whether they were troublesome in the classroom
(7:124-126).
A great deal concerning a child's personality can
be learned from what the child writes if the child is free
in his personal outpourings and if he feels he has a
sympathetic ear for his attempts at writing.

Topics can

be used purposefully to invite the child to reveal his
fears or problems:
When a child feels sufficiently confident to
confess his fears, his hostilities, and his dissatisfactions with himself and others, he enjoys
unburdening himself in writing, and without being
aware of it enables the teacher to understand him and
help him (2:30).
Since the beginning of the school year, Claudia
had lost many friends through her dominant personality.
She felt the necessity of being leader, but often the act
of leading others changed to driving others.

As an outcome

she was forced from the circle of friends she once had.
She seemed to feel better after confiding in the teacher
her thoughts concerning this personality trait.

However,
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real progress was made after she had an opportunity to
bare her feelings in writing.

Restlessness and dissatisfac-

tion with herself began to disappear.

She became a hap-

pier person as she began to work in earnest to overcome
her problem:
My greatest worry is my own fault. It is that I
am bossy and the head of everything. I know I shouldn't
do it, and I try not to do it. I always try to and
want to be a sweet, likable girl. My mother talks to
me about it, and I pray and talk to myself about it
also. When I am a sweet girl I feel good all over;
happy and wonderful. I am awful mad at myself after
I am. bossy. I always want to feel gay, happy and good
all over. Also, I want other people to enjoy me. Now
that I have written this I am going to try even harder.
This is my greatest worry.
Gene was shy, insecure, and full of fear.

His mother

had died; she had separated from the father several years
earlier.

During a two year period Gene had been living

with his grandmother, but now the father was happily remarried.

Gene had grown to love the stepmother, for she

helped to make a new, secure home for him.

Tragedy again

stepped into Gene's life when his stepmother learned she
had cancer.

Gene was reluctant to discuss his stepmother's

illness and talked only of the times when she had been
well.

His great concern for both parents showed in the

following composition, which revealed even more to the
teacher.

Gene was full of turmoil at the thought of losing

another mother.

His thoughts could not dwell on her

illness; they went back to the times when she was well.
He found it easier to think backward in time, not into
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the future.

Dwelling upon a problem that he knew might

possibly be overcome seemed to give him strength, but he
wouldn't discuss the illness of the stepmother just yet.
My biggest worry is when my father and mother
get home late in the evening. It seems to me if
they know they are going to be late, why don't they
call me and tell me. It worries me if they are not
home at a certain time. I would like to know ff they
are having a good time, or in trouble, or hurt or if
they had a car accident. I like to know where they
are after five-thirty.
A free translation of a child's thoughts and
feelings when he is puzzled or has a problem helps him
better understand his problem.

Reinhardt states

• • • • creative writing can provide a release
for pent up emotions. It is an integral part of
our system of communications. To be able to transmit
our thoughts, our desires, our interpretations to
others, is an art worthy of serious consideration

(15:146).

Since Cheryl was not considered as intelligent as
the rest of the children at home, she was not allowed to
enter into many of the family activities.

She did more

of the chores but received very little recognition for the
things she did accomplish.

Resentment showed in her

attitudes toward home, school, and life in general:
If I could do what I like I would eat all the candy
I wanted and ice cream and cake and rolls. I would
not go to school. I would hit my little brother and
sister. Most of all I would like a lot of muscles
so I could beat up my older brother. I would like
to fly like the birds and swim like the fish. Most
of all I would like to go to church and hope to go
to heaven.
The longing for freedom and recognition evidenced
in the last part of Cheryl's writing is one the teacher
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could nourish.

With a vivid understanding of Cheryl's

need, the teacher could give Cheryl a happier life at
school.

With a sympathetic attitude towards Cheryl's

unhappiness at home, the teacher might ease this hurt a
little too.
As children write they often identify themselves
and their emotions with characters in a story.

Donna,

a quiet, unassuming child, seemed to be overlooked by the
rest of the class.

During a creative writing period she

wrote the following story, which seemed to indicate the
depth of her hurt and her desire to be accepted:

WY THE BLUEBIRD IS BLUE
Once there lived in a deep dark forest a beautiful
little white bird. It so happened that this little
bird liked blueberries, but she couldn't eat them
because they would change her color to blue. All her
friends liked her because she was very nice and also
very pretty.
·
One day she went to get some white berries for
lunch. She had three white berries for breakfast.
For her lunch she had four and for dinner she had
five. Today, she didn't find one white berry on the
bush. She looked all over the forest until she was
so hungry she couldn't go any farther. All of a
sudden, she saw a huge bush with nice round, plump,
juicy blueberries. She was so hungry she didn't even
think about her color. She ate until she could eat
no more.
That night when she went to bed she looked into
the mirror. "Oh, my goodness!" Then she took another
look. She saw that it was a very beautiful blue.
The next morning when the neighbors looked out of
their windows theirtVes did not meet a beautiful
white bird, but a beautiful blue bird.
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The beautiful blue bird grew to be more proud of
her blue color than she had ever been of her white
color. That is why the bluebird is blue.
During the same writing period Arthur, an energetic,
vivacious boy, very small in stature, wrote his story on
frogs.

His story seemed to indicate his growing interest

in the opposite sex and also his knowledge ot their nonacceptance of him:

WHY FROGS HAVE BULGING EYES
One day many, many years ago there lived a frog by
the name of Aloyisius A. Frog. He was girl happy. In
fact, he would rather watch girl frogs in bathing suits
than eat worms, his favorite food.
One day iloyisius was walking along and saw the
most beautiful girl frog in the world. When he saw
her his eyes popped. It took him a year to find them,
but he could never get them all the way in his head
again. From that day on every frog has had bulging
eyes.
Children's frustrations must find constructive
outlets.

They must be encouraged to write out their own

pent-up emotions, to bring into the open their problems.
Ideas, attitudes, and activities that provide a free
release of tension must be encouraged.

Children should

be given many avenues for exploring their emotions.

Many

times expressions are locked away and must be encouraged
to come forth.

But when children are encouraged by a

genuine, sympathetic attitude, responses emerge.

The

child's mental health is related to the instructional
procedure within the classroom.

From the classroom may
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come those feelings of suooess and security or of failure
and inadequacy which, in part, will determine his habits
of confidence or failure throughout life.

II.

AWARENESS OF SENSORY IMPRESSIONS THROUGH POETRY
Another urge for expression is found in a sincere

desire to create poetry.

It is now generally accepted

that almost every child can be helped to appreciate the
beauty of his own world and to express it in his individual
way, thereby making a fuller, richer, happier, and more
self-satisfying life.

The highest type of work is done

when the child's emotions are aroused and made keenly
aware of certain sensory impressions.

As children observe

their surroundings, the world becomes a stimulus:
tive words begin to emerge.

descrip-

Children should be led to

feel beauty and meaning by developing a sensitivity to
things seen, tasted, heard, touched, and smelled.

For

many, sensory experiences will release deeper feelings,
enabling them to make better responses to the beauties of
their surroundings.

Their dormant senses, awakened,

reveal joy, pleasure, and satisfaction, leading them to
new worlds of expression and freedom of thought.
Children respond quickly to the surprising and
unusual in their immediate environment.

They seem to

have a oneness with the natural wonders about them.
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Consciousness of the surprising things happening--billowing storm clouds, strong hot winds, quick sharp pellets of
rain on the windows--can genuinely move the pupils to see
beauty about them and start responses that could find
expression in vivid verse.
Children speak naturally in a form that we adults
are accustomed to call poetry and without any searching
for appropriate use of the medium. That is because
their mind is wholly intent upon something real within
them; the language is instinctive and really of
secondary consideration; they fashion it to the
significant form exactly as other artists handle their
medium, swiftly and without disturbing thoughts of
standards outside themselves. The child poet--without
ever knowing that he is a poet-.P\reaves to his song the
music of the world and of the cloudB1 (9:146-147).
Many pupils find their way naturally and easily
into the realm of poetry once they realize the simplicity
of getting their thoughts on paper--simplicity, in that
writing is merely the expression of feelings and thoughts
in words.

"It is truly creative if it springs from the

sincere, inward response of the individual" (5:328).
The following are illustrations of children's
poetry as they reacted to beauty around them.

Their keen

observations, coupled with a developing creativeness,
enabled them to write free from pressures; rich inner
experiences overflowed.
from

lli

The illustrations are taken

Envoy, the printed creative writings of elemen-

tary school children in the Yakima Public Schools, Yakima,
Washington.
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HAPPY BROOK
The brook goes merrily gurgling by,
And never stops to care,
Why all the people hurry by,
And if they go or where.
It sings and murmurs a happy tune,
And never slows its pace.
It just keeps going on and on
In a happy gurgling race.
THE CLOUDS
I saw you with your waving hair,
I looked again but you weren't there;
I looked at dusk; You'd turned to red,
And it was time to go to bed.
From my window half asleep
I saw you like a flock of sheep;
Next morning, Oh, how dark the day!
You had hid or gone away!
SPRING IS BOU
Spring is full of fresh born things;
Baby birds, flowers peeping out of the ground
Leaf buds just opening up.
The fluffy cotton clouds being softly whipped
across the sparkly deep blue sky.
The mud brown mountains turning to
fresh new green.
Nature is being born.
SIGNS OF SPRING
Signs of spring are everywhere
Flowers are blooming here and there.
Caterpillars turn to butterflies,
And the dead grass turns alive.
I have seen all these.
These are signs of Spring.
The song of rain will soon be here,
And the flowers will bloom again,
And the blue bells will start to ring.
These are signs of Spring.
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PUSSY WILLOWS
Those funny little pussy-willows
All snug in their warm beds.
They make me think of kitty cats
With fur upon their heads.
The day we're sure that spring has come
The pussy-willows pop out one by one.
I picked the teacher a big bouquet
For her to enjoy day after day.
Children find satisfaction in being able to see and
express beauty.

Many let words flow when they can hold

them back no longer.
II

Thus, creative writing can be

• • • a spontaneous overflow of powerful feelings, a

catharsis, a ventilation of bitterness or joy--and, let
us add, at its best it can be a penetrating insight" (7:534).
Besides furthering a sensitivity to beauty, poetry
probes deep into the feelings of children.

The following

three poems seem sincere expressions of understanding,
sorrow, and deep reflection, in that order:

THE SPARROW AND THE CROW
As the sun was setting, to get ready for night,
About five o'clock, if my watch was right,
I saw a sparrow in its flight.
Then, too, I saw a crow on the wing.
I figured he was chasing the poor little thing.
Then I saw him dive at the sparrow,
I picked up my bow and let go with an arrow.
My arrow hit him square in the breast,
That crow would never return to its nest.
Then as I went to retrieve my arrow,
I looked over my head, and there
Was the sparrow.
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He oame to thank me for what I had done,
And then he set off toward the red setting sun.
WEEPING WILLOW
I looked over the countryside.
There I saw a tree:
A willow tree;
A weeping willow tree.
I asked him why he wept so.
He seemed to answer me.
I weep because my branches hang
And don't grow straight and tall.
I have no reason to smile at you.
Just no reason at all.
THOUGHT
Thought is a very curious thing,
The grass on the ground,
A bird on the wing.
In fact, thought could be almost anything.
You are a thought
And so am I.
There are so JI!.any thoughts,
I wonder why?
A
A
A
A

thought
thought
thought
thought

is
is
is
is

happy
bright
dark
light.

Yes, thought is a very curious thing.
In fact, thought could be almost anything.
Teachers need to understand and use this rare
insight into the feelings and fears of the writers.

This

type of writing can be found in every classroom, but some
teachers cannot see the writers through the writer's eyes.
Teachers must understand why children feel and behave as
they do.

No doubt there are many limitations in using
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children's writings as a means of understanding individual
behavior, but psychologists tell us we can gain much
knowledge from their genuine, sincere contributions.
"Educators and child psychologists recognize the need for
experiences in childhood that strengthen a child's sensibilities and encourage strong expression" (16:7).

CHAPTER III

SUMMARY
The purpose of this study was to show the value of
creative writing in understanding the child.

This purpose

was related to the area of personality development, since
creative writing provides an outlet for the child's inner
thoughts.
The most important value in creative writing is
not in the final product or creation of the child.

The

value is in the insight a teacher may receive from the
writings.

With this insight the teacher is better able to

help the child feel secure, successful, and respected, to
help him develop a well-rounded personality.

If teachers

can achieve emotional relaxation and satisfaction via the
first creative efforts, the child begins to realize the
power within himself.

He is stimulated to try again.

Gradually he will be led to a richer and happier life
through his creative experiences.

If success is to be

achieved, children must be allowed to move at their own
pace, with individual capacities kept in mind.

Expres-

sions must be seen through the eyes of the small creator.
Understanding friends and teachers can give acceptance,
encouragement, and confidence.
Ideas and feelings are emphasized in an environment of freedom and security.

A child needs to realize
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that everyone has negative feelings, needs to realize they
are natural.

He should receive confidence as he brings

them out into the open, faces them, and forgets them.
Creative writing not only provides a method whereby children may understand their feelings, it also provides a
constructive way of releasing them.

Children need many

experiences that will enable them to know how to handle
their strong emotions.

They need many experiences that

will give rise to the free release of their creative spirit.
This creative spirit, whether expressing sensory impressions
or releasing hidden tensions, needs to be nourished and
developed slowly, patiently, and with much understanding.
Teachers need to be aware of the desirability of giving
time to this inward growth.

It relates to the pupils as

growing persons and to their developmental needs.
Personality develops with the springing certainty
of a dry seed dropped into moist earth. Character
emerges; and with it knowledge, a kind of wisdom, so
sure in its judgments as to make us listen and
attend rather than command and instruct. Taste 1s
never, as with us, a hypocrisy. Confidence comes
into the spirit and thrives there, for fear and
bewilderment--the acknowledged tools of the older
education--never yet begot faith 1n oneself. New
hungers arise, new desires, new satisfactions, and
these are the very food of education. The cultivation of the creative spirit makes for great artists,
giant scholars and thinkers; it is the recipe for
distinction (9:18}.
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